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DEVELOPING A PROGRAM of STUDY FROM THE Course DOCUMENT

1. IDEAS AND ISSUES STRAND

A.
Organising Model: Modules set for study.  Choose one of three.

	MODULES
	Print Texts
	Non-print Texts

	
	Prose fiction
	Expository Writing
	Drama
	Film
	Documentary film
	Media/multi media

	Module 1

Telling Truths
	
	
	
	
	
	

	Module 2

Imagining Australia
	
	
	
	
	
	

	Module 3

Belonging
	
	
	
	
	
	


B.
Module 2:  Imagining Australia selected by teacher.

In this module students reflect on how Australia is portrayed in different kinds of texts.  They consider the values, people and ideas that are shown to be central.   They clarify their own ideas of how they prefer to conceptualise their own country.  

	
	Print Texts
	Non-print Texts

	
	Prose fiction
	Expository Writing
	Drama
	Film
	Documentary film
	Media/multi media

	Module 2  Imagining Australia

What kind of Australia do we know from these texts?
	Dream Stuff -David Malouf

Drylands – Thea Astley

The Call – Martin Flanagan


	Downunder – Bill Bryson

The Shark Net – Robert Drewe

Overland journal
	After the Ball – David Williamson

Radiance – Louis Nowra

Bran Nue Day – Jimmy Chi
	The Wog Boy

The Castle 

Black and White
	Cunnamulla (VEA)

The Year of the Dogs -ABC

Touring Australia – ABC Video


	Song lyrics, such as:

‘Down Under’ -Men at Work 

Archie Roach lyrics

‘‘Great Southern Land’ – Icehouse

Immigration Department website:

http://www.immi.gov.au/
Australian Tourism Commission website:

http://www.australia.com 

The Footy Show – Channel 9

Australia by Numbers – SBS

Australia All Over – ABC radio




C.
Teachers choose text as a focus for study with their class.

Teacher 1:
Drylands; After the Ball; The Year of the Dogs.

Teacher 2:
Dream Stuff; Overland; Touring Australia.

Teacher 3:
Tourism Commission Website; Cunnamulla; Downunder.

2. the Texts and Contexts strand*

A.
Organising Model: Modules set for study.  Choose one of three.

	KEY CONCEPTS
	MODULES 
	SUGGESTED TEXTS

	Positioning of audience

politics

gender

status

cultural understanding

Genre 

structures and features

constraints and boundaries

role in society

Creating culture: representations

gender

ethnicity

class

age

inclusion/exclusion etc.
	Module 4

Sports Reporting


	See below pp.18f.

	
	Module 5

Crime Fiction


	See below pp.18f.

	
	Module 6

Documentary Film


	See below pp.18f.


* See below pp.18f for additional information regarding this Strand.

3. Applications strand

Teachers may develop Applications to meet the needs and interests of their students. The following is a list of Application focuses and suggested possible products.

1.
Investigation of an issue, a local community issue, an issue in contemporary Australian society or a current, topical media issue.  It is anticipated that the investigation would use a broad range of means of gathering information.

Suggested possible products: An investigation report using standard report writing format; a class newspaper presenting a range of perspectives in a variety of writing forms such as feature articles, editorials, letters to the editor, opinion or personal column, political cartoon.

2.
A study of Media and Culture examining the role and influence of the media in our society or examining the media’s role in forming and communicating our identities across cultural differences such as nation, gender, ethnicity and class.

Suggested possible products: A video montage of cultural representations on television or an investigative report showing findings across various sections of the media.

3.
Business and Corporate Communications examining either the way in which a specific company markets, advertise and promotes itself, (including if applicable, an examination of the use of communication procedures such as press releases letters, board reports, facsimiles and internal memos) or creating a ‘ghost’ company and producing documentation to market, advertise and promote the company. Alternatively, students may undertake to create a campaign for a small, local business.

Suggested possible products: An investigative report or creative marketing, advertising and promotion products for a ‘ghost’ or local company. 

4.
Computer Mediated Communications such as an examination of online shopping sites, chat rooms, bulletin boards, text messaging, electronic magazines and online learning opportunities or a study of the role of multimedia applications in the management and dissemination of information.

Suggested possible products: An investigative report using primary and secondary research; reviews published for other consumer groups demonstrating analysis and critical thinking; completion of online learning courses with reflection and evaluation; online writing workshop with a professional writer; design and production of web-based resources.

5.
Personal and Group Communications and Business Procedures investigating meeting procedures for clubs or groups such as local government or means of personal communications such as letters and invitations.

Suggested possible products: Adopt a club or local group for a period of time and write their newsletters, produce a pamphlet for membership, develop a possible client or sponsor base, produce agendas and minutes of meetings for the club, produce an historical record for the club; investigate and produce a range of personal communication forms such as formal and informal letters, formal and informal, oral and written invitations and replies.

6.
Film Reviewing using a selection of films linked by idea, director, genre.

Suggested possible products: Film reviews posted to the school bulletin board, student newspaper or on the school intranet; the production of a short film linked to the films viewed; the production of a study guide for use by others.

7.
Prose Reviewing in which students or groups of students read extended prose or non- fiction text using the Book Club idea from Adult Education or the suggestions provided by www.readinggroupguides.com or the Prentice Hill site www.phschool.com  

Suggested possible products: Book reviews which are placed in school and local libraries or placed on the school intranet; creating a student study guide for the text.

8.
Marketing, Promotion and Selling in which students investigate and produce a variety of print, visual, oral, multi-media, on-line and junk mail and develop a marketing strategy.

Suggested possible products: An advertising portfolio for a selected product; a marketing strategy for a new, student produced product or enterprise.

9.
Multi-media web authoring investigating and/or producing hypertext fictions or non-fiction; studying hypertext novels such as Samplers: Nine Vicious Little Hypertexts by Deena Larsen or Patchwork Girl by Shelley Jackson.

Suggested possible products: Students create their own hypertext fictions or other hypertext documents or reviews of hypertext works for publication or use by others.

10.
Writing for Publication producing original works for sharing with a wider audience recognising the links between purpose, audience, form and publication medium.

Suggested possible products: A range of original fiction and non-fiction texts including possibly short stories, poetry, writing for children, script writing, brochures and pamphlets, newspaper and magazine articles and so on.

11.
Language Study focusing on deepening students’ understanding of spoken and written language in specific contexts such as examining the linguistic heritage of English across time and cultures, or examining the globalisation of English and its effects on culture, or a study of the use of language within the works of a chosen author, or an examination of the sociological and cultural perspectives on the English language, or an examination of language acquisition by groups such as children, indigenous communities or NESB groups.

Suggested possible products: An investigative report; a series of study notes to be used by other interested parties; a set of teaching aids or charts.

12.
Oral Language demonstrating an understanding of the power of oral language in formal and everyday situations.

Suggested possible products: Short talks, debates or prepared speeches presenting a point of view on a current issue; dramatic performances or role plays; an audio tape suitable for broadcast; an explanation of a complex topic or procedure.

4. communications project


Teachers and students negotiate an appropriate focus for the Communications Project.  


The following is a list of possible topics with an associated inquiry question. These are suggestions only.  Students may negotiate any relevant topic with their teacher.


The purpose of the Communications Project is to enable students to demonstrate an understanding of the power of language in contemporary Australian society through the production of an individual and original presentation. 


Language can be spoken, written, visual or multimodal. However, the power of language must be the exclusive focus of the project – not merely a segue way for discussing issues, ideas, concepts, events, situations, personalities and phenomena, no matter how pertinent these might be in Australian society. The reference of the ‘Australian’ society does not restrict the focus of the project to Australian subjects. A student, can undertake as the focus of his/her project, a broader issue, such as the language of fear and intimidation used to describe terrorism in a post 9/11 world context but, as part of this must make repeated references how this type of language impacts on Australian society.


Teachers assist each student to choose a focus and to develop an appropriate question to guide their inquiry. As part of their assistance teachers need to be reminding themselves of the various roles they need to perform as part of inquiry-based learning and can include those of: motivator; diagnostician; guide; innovator; experimenter; researcher; modeller; mentor; and collaborator. The process of developing the Communication Project MUST follow an inquiry-based focus (see below).


Students may conduct similar inquiries to those chosen as Applications, but through the Communications Project they develop skills as individual learners. 

Communications Project Expectations

The project is undertaken individually and assessed internally. 

A written proposal is presented for negotiation, detailing: 

•
the inquiry focus, framed as a question 

•
the processes to be used the intended product.


Inquiry-based learning is a process where students are involved in their learning, formulate questions, investigate widely and then build new understandings, meanings and knowledge about the power of language in contemporary Australian society. That knowledge is new to the students and may be used to answer a question, to develop a solution or to support a position or point of view. The knowledge is usually presented to others and may result in some sort of action.


The student maintains an ongoing monitoring and reflection record, outlining progress and processes. The student presents a final product in an appropriate form, such as:

•
extended creative or critical writing 

•
a multimedia creation or presentation 

• 
a film 

•
an extended oral presentation.

Following are some ideas for Communication Projects in 2011. 


These suggestions are not prescriptive but each one does focus on the power of language in contemporary Australian society. 


Students, in collaboration with their teacher, can negotiate and instigate alternative communication projects that focus on the power of language in contemporary Australian society.

1. Examine the differences of language (including visual) in a favourite television genre, screened on Australian Television (free to air or pay TV). Consider how these differences of language can account for the program’s success.

2. Research how language (both written and visual) was used to identify attitudes and values associated with the devastating 2011 Queensland Floods. How was language use to elicit different types of responses? (eg. emotional, patriotic etc)

3. Investigate the use of ‘Australian English’ in a number of diverse texts released/broadcast within the last 2 years. What inferences could be made about the evolution of language in Australian society? 

4. Explore the reporting of a particular event in different mediums (eg cricket on ABC radio and commercial TV). The focus must always remain on language usage.

5. Examine the language of a particular Australian composer and how s/he uses this language to create memorable experiences for the responder through a particular media. Consideration must be made to the conventions of the particular media the composer is working in. Students could consider how the power of language reveals values, beliefs and attitudes of this particular composer in a number of his/her texts. If the chosen composer is not Australian, then her/his work must enjoy popularity in Australia and must be of relevance/interest to Australian responders.

6. Examine the work of a number of Australians cartoonists and compare and contrast how each covers/addresses/challenges a number of important ideas throughout 2011 through their use of language. If students choose this type of project it is assumed that they possess an ability to investigate visual language in an informed/expert manner. 


Alternatively, students could consider how the power of language reveals values, beliefs and attitudes of a particular cartoonist in a number of his/her texts. Some suitable Australian cartoonists could include: Bruce petty (The Age), Alan Moir (The Sydney Morning Herald), Bill Leak (The Australian), Andrew Dyson, Michael Leunig, Cathy Wilcox, Peter Nicholson (The Australian) and Christopher Downes (The Mercury).

7. Investigate the language of ‘Computer Generated discourses’ and how different interpretations  /explanations of such a discourse can result in interesting results. Is the language used in such CGD homogenous, or have you found any examples of ‘Australian English’ in such usage? This language investigation could be approached in a serious or genial approach.

8. Examine how American vernacular/idiom/language, as disseminated in popular culture is gaining currency in Australia. To cite but one example, ‘dudes’ replacing ‘mates’. What Australian expressions/words are these imports replacing/displacing and what conclusions can you draw fro this?

9. Examine the language of a particular film director, who is considered to have a highly personal style of making films and her/his own unique creative vision. How does this Australian director use film language to create such as a unique vision in his work? How are these films of interest and relevance to Australian society?  Some noteworthy Australian directors include Gillian Armstrong, Bruce Beresford, Elissa Down, Scott Hicks, Anna Kokkinos, Ray Lawrence, Baz Luhrreman, James McTeigue, David Michod, Phillip Noyce, Alex Proyas, Peter Weir. If the chosen director is not an Australian, then his/her work must be relevant and accessible in Australia. If students choose this type of project it is assumed that they possess an ability to investigate film language in an informed/expert manner.

10. Examine how different Australian dramatists use the language of drama to create a unique creative vision.  You might consider to concentrate on the dialogue used by Australian dramatists whose work could be seen on the mainland stage in 2011. These could include Joanna Murray-Smith (The Gift), Andrew Bovell (After the Rain), Tim Winton (Rising Water), Lally Katz (Return to Earth), Tommy Murphy (Holding the Man). A more substantial project can also investigate how the power of theatre design can add/detract to the power of the written word after they view a performance of the play(s) they are investigating. 

11. Explore the representation of a major unfolding international event in both the national and the state press and the implications of these variations of representation through language. 

12. Explore issues of credibility and authenticity in information texts through a close/detailed scrutiny of the language used in such texts. It is best that students choose information texts which are pertinent to their own lives and/or interests. Sections of newspapers dealing with travel, food, real estate, cars and technology are a rich reservoir of ‘informational texts’

13. Examine the language usage in a number of Australian contemporary Lyrics. How is language usage employed to create an authentic/original voice and to impart dominant messages and values?

14. Investigate the language used in the representation of a personality by different composers in different media. Catherine Middleton, or the new Australian Cricket Captain would be an apt choices in 2011. 

15. Explore how language is used in specific contexts and media to achieve its aim. For example, how do we decode the finance section of The Australian? How are seriously ill patients positioned by medical literature as ‘victims’ or ‘survivors’? 

16. The language of emerging global communications seems to be obliterating traditional notions of ‘place’. Investigate the language of some such emerging cultures (SMS, Facebook, twitter) to test this proposal. Can a unique local identity (Tasmanian/Australian) still be maintained despite the usage of global language? 

17. Examine the representation of a ‘situation’ through language by different composers and in different media. For example how do different composers communicate their support/opposition to gay marriage through their distinct use of language? The ‘situation’ chosen by students must be presently prominent in Australian society. 

18. Explore the language used in voting and polling to engage, persuade, inform indoctrinate and/or dissuade voters. The timing of the 2011 NSW Election could be an apt choice. If students, wish, they could limit their psephological investigation to the language of political advertisements (both official and unofficial). 

19. Compare and contrast the language in this year’s CBC shortlisted books for young adult fiction, or another national award competition like the NSW Premier’s literary awards. The focus of this project must remain on how the language, as used by various authors, engages the reader.

20. Investigate the language of advertising for Tasmanian state products/services. How does this differ from the language of advertising as used in the mainstream media?

21. How have different representations of Tasmania in recently published/broadcast texts used language differently to achieve their aim?

22. Examine the language used in the communication of a pertinent social phenomenon/concept/event through different media. One such pertinent phenomenon is the arrival of refugee boats. How are different viewpoints around this phenomenon created through language? As part of this, students could research the use of language in reporting on the December 2010 disaster on Christmas Island. 

23. Examine the language used by a particular newspaper Australian feature columnist (such as Phillip Adams, Emma Tom in The Australian, or Peter Boyer, Greg Barns in The Mercury) to cover/address/challenge a number of important ideas and issues throughout 2011. The focus of the project must remain on the language, for instance, the use of humour, the use of inclusive, reflective and/or emotional language and the use of various writing techniques favoured by columnists such as intertexuality, anecdotes, hyperbole, metaphor and satire. 

24. The Lost Cup. Students examine how the language of inclusion and patriotism (spoken, visual, written) was used in the failed Australian FIFA 2020 Bid. How did this compare and/or contrast with bids from other countries?

25. Examine how lifestyle programs or reality TV programs use language to create an illusion of reality. Are there any noticeable emerging trends in language as seen through the lens of particular discourse (reality/lifestyle shows)? As part of the examination of language students should pay attention to the language used (both dialogue and VO), the selection of images, words or sounds and the ways in which they are presented, related and ordered. 

26. Investigate the language of inclusivity evident in the speeches of prominent Australians or an examination how language and rhetoric display alternative views/attitudes and values.

27. Examine the language of a particular Australian author (fiction and nonfiction) and how s/he uses this language to create memorable experiences for the reader. Consideration must be made to the chosen genre that the author chooses to work in. Students could consider how the power of language reveals values, beliefs and attitudes of this particular author in several of his/her books. If the chosen author is not Australian, then her/his work must enjoy popularity in Australia and must be of relevance/interest to Australian readers.

28. Examine language usage (written/spoken and visual) in creating and influencing youth culture. The focus of this inquiry can be selected by students. 

29. Zombies are from Mars, Vampires are from Venus. For aficionados of the gothic genre. Compare and contrast the language used in texts dealing with zombies and vampires and investigate if the ‘construction of gendered language’ is a pivotal aspect of the two subgenres. If films dealing with vampires and zombies are to be used, then the language of film must be closely scrutinised. 

Overview of Work Expectations

	MODULE OR ELEMENT
	RECOMMENDATIONS
	SPECIFIED TASKS

	Ideas and Issues
	1 module

3 prescribed texts, including one print, one non-print
	Two pieces of writing complete to publication standard for each of the Ideas and Issues module and the Texts and Contexts module.

A third response - may be oral, visual, media-related, performance-based or investigative – for each module. 

Of the six responses overall: 

· at least one oral

· at least one creative

· at least one analytical

Written responses and evidence of non-written responses to be included in Work File

	Texts and Contexts
	1 module

3 texts chosen to explore prescribed concepts, (suggestions provided but no prescribed texts)
	

	Applications
	2 Applications

suggestions provided or designed by teacher

usually collaborative
	At least one authentic product for each application.

Evidence of studies maintained in Work File

	Communications Project
	1 project, based on an inquiry question
	Written proposal, negotiated with teacher

Ongoing record of progress and processes

A final product in an appropriate form

	Ongoing Elements
	Participation in activities designed to develop skills
	Personal reflective journal that clarifies their own ideas, attitudes and values in response to texts studied, their wider reading and reflections on their learning and progress. 

Work file including the journal and evidence of written, oral and other responses from Ideas and Issues and Texts and Contexts, work undertaken in the Applications Strand and written proposal, record keeping and final product of the Communications Project.

	External Assessment Folio
	
	3 pieces of work from any part of the course, 1 creative, 1 analytical or investigative or interpretive and one personal reflective response.

	Exam
	
	Two and one half hour exam with 2 sections

	Texts
	Across the five strands at least one prose fiction, one expository text, one film or documentary film and one media or multi-media text.
	


Please note that this is an overview only.  For details of all requirements, refer to the course document.

Explanation of Criteria

criterion 3
demonstrate understanding of the ways language is used to position audiences

This criterion focuses on analysis of how aspects of language shape the meaning within the text. ‘Language’ occurs in various textual forms (written, spoken, non-verbal or visual) and is conveyed through differing media of production (sound, print, film, electronic and multi-media).
criterion 4
work constructively with others

This criterion focuses on the development of students’ ability to work collaboratively and constructively in a range of structured and unstructured situations.

criterion 5
demonstrate understanding and appreciation of text structures and features

This criterion focuses on the development of students’ knowledge and understanding of the structures and features of literary, media and texts.

criterion 6
plan, organise and complete activities

This criterion focuses on the development of students’ ability to plan, organise, complete and reflect upon activities. Students will be expected to plan and set goals, design strategies to undertake and complete tasks effectively, achieve goals and evaluate the effectiveness of their planning procedures.

criterion 7
compose and craft a range of texts for different purposes and audiences

This criterion focuses on students’ ability to compose and craft a range of spoken, written, visual and multimedia texts. Students will consider the expectations and needs of intended audiences and select appropriate text types for different purposes. They will plan, draft, refine and present a range of texts and evaluate their effectiveness.

criterion 8
collect and categorise information

This criterion focuses on the development of students’ investigative skills. Students will gather relevant information from different sources, examine the information and organise it into different categories.

criterion 9
clarify and articulate own ideas, attitudes and values In Response to Texts

This criterion requires students to express their own ideas (intellectual component), attitudes (emotional component) and values (ethical/moral component) in their responses to the course.  Students must analyse features of texts to justify conclusions which they reach.

criterion 10
communicate ideas and information


This criterion focuses on the development of students’ ability to communicate effectively in spoken and written forms.

Glossary

Applications

Applications form a major part of the course, where students apply their knowledge of language and texts to create products.  Applications are designed to encourage collaborative work among students and involve authentic or real-world tasks, often providing connections to the wider community.  Applications may act as an extension of other parts of the course or may provide a balance in the overall course of study.  Unlike the extended negotiated learning component of the course, the focus of an application is decided by the teacher.

Audience positioning

Positioning refers to the way in which an audience is encouraged to adopt a particular view in relation to an issue.  Texts position audiences in many ways.  Sympathetic or authoritative characters may be associated with a particular view.  Characters associated with one point of view might be shown to thrive and prosper.  The language used to discuss the issue may be slanted towards a particular response.  There may be more overall print or screen time devoted to one point of view than another.   What is depicted on the screen or in the text may be associated more with one point of view than another.  (A text dealing with forestry, for example, might focus on the workers and their families or on wilderness scenes.)   

Students need to become aware of the range of ways in which audiences are positioned in the texts they read, hear and view.  They also need to think about the ways in which their own texts may work to position audiences.

Collaboration

Collaboration involves students working together to further their learning.  Students work as pairs or in small or large groups to discuss, to plan, to respond, to create texts or to prepare presentations. Collaboration implies that students are working purposely and constructively toward a common goal.

Composing

Composing is the activity that occurs when students produce written, spoken, visual, multimedia or performance texts.  Composing involves the shaping and arrangement of textual elements to explore and express ideas and values and the processes of imagining, drafting, appraising, reflecting and refining.  It depends on knowledge and understanding and use of texts, their language forms, features and structures.

Cultural representation

Cultural representation refers to the way in which texts and language characterise particular individuals, groups and cultures.  Cultural representations may challenge or reflect the way people currently perceive individuals, groups or cultures.  For example, conservationists may be depicted as young, scruffy, shiftless people in a particular text while being depicted as middle-aged, socially-aware people in another.  These different cultural representations may be created through the written or visual language used in each text.  It is important for students to realise that omission helps to shape cultural representations too.  For example, when a group of Australian workers is depicted on a website, the fact that certain groups may be unrepresented - the poor, women, young people, disabled people - helps to shape that representation. 

Students need to understand that cultural representations have a powerful influence on  people’s ideas, values, attitudes and power relationships. Current media issues provide rich, authentic opportunities for the study of this concept.  For example, at the time of writing, cultural representations of asylum seekers or the United States Government in different texts would be useful examples to study.  

An understanding of cultural representation is important whether students are responding to or composing texts.

Discourses

Discourses may be thought of as the ways of thinking, being, acting and making meaning which construct specific texts, social practices and institutions. Participating in a particular discourse involves negotiating power relationships, values, identity, spoken and unspoken ways of doing things while excluding competing discourses. In the course of an ordinary day a teacher may be negotiating a number of competing discourses such as those of family, education, child care, employee, which are frequently alternative to those of the students they are teaching.

Dominant Readings 

Those readings which the text is designed to promote, which represent the beliefs and values most powerful within a culture. Dominant readings are given privileged status and are frequently seen as being ‘natural’ or ‘commonsense’ interpretations.

Genre 

This refers to any kind of texts that can be grouped together eg science fiction, mystery, romance and fantasy books are called genre books.  Novels, poetry and plays all belong to their own genre. 

Inquiry Approach

Students learn how to define a specific contested issue, to collect, critically analyse and organise information about the issue from a variety of sources and clarify and share their understanding of the issue.  Inquiry is typically guided by a focus question.

Intertextuality

The meanings we make from one text influence how we are able to interact with other texts.  We apply our prior knowledge of the content, contexts, structures and features of texts to the process of making meaning when we encounter new spoken, written or visual texts.  Teachers need to make explicit for their students those connections that they cannot reasonably be expected to make, if left to their own devices.

Language Modes

The language modes in English are reading, writing, speaking, listening, viewing and representing.

Negotiation 

Negotiation involves students making decisions about their own learning in collaboration with a teacher or other students.  To negotiate effectively, students need information from the teacher about aims, resources, assessment procedures, constraints and non-negotiable outcomes.  Negotiation is a collaborative process in which participants work to achieve outcomes that are acceptable to all.

Privilege

When the authors of a text privilege something, they are giving it more importance than they do to other ideas or things. 

Reflection

Reflection enables students to think about and review their learning and to make judgements and decisions about their work.  It incorporates self-assessment, goal setting and planning.  Reflection may be written or spoken and may be carried out individually or within a group.

Representing

Representing is the language mode that involves composing images by means of visual and other texts. These images and their meaning are composed using codes and conventions.  The term can include such activities as graphically presenting the structure of a novel, making a film, composing a web page, or enacting a dramatic text.

Responding

Responding is the activity that occurs when students read, listen to or view texts.  It encompasses the personal and intellectual connections a student makes with texts.  It also recognises that students and the texts to which they respond exist in social and cultural contexts.  Responding involves reading, listening and viewing skills that depend on, but go beyond, the decoding of texts.  It also involves identifying, comprehending, selecting, articulating, imagining, critically analysing and evaluating.

Text 

A text is any communication, written, spoken or visual, involving language.  Texts include television programs, conversations, billboard advertisements, novels, poetry, web pages etc. 

Text Type

Text types include reports, recounts, explanations, expositions, descriptions, procedures or instructions, discussions, narratives and reviews.  Text types are recognised by specific aspects of their subject matter, form and language. 

prescribed texts: selection 

· Approximately 25 - 30% of the texts in both ENC315109 and ENS315109 will change each year 

· A new text will have a minimum of 2 years on a list (unless – in the experience of delivery – serious issues are raised regarding its suitability) 

· A text removed from a list will have a minimum of 2 years ‘rest’ off the list

· There will be minimal overlap between ENC315109 and ENS315109 texts

· TQA-issued invitations for suggestions/comment on text lists: 

· are to be answered by a provider/campus (rather than an individual teacher)

· a ‘nil response’ will not be considered a “vote for the status quo” 

· must be accompanied by a rationale that addresses the:

· needs of learners 

· nature/scope/philosophy of the course and its assessment procedures

· merit of the title under consideration.
Process

Each year the TQA will invite providers to make recommendations, suggestions and comments regarding the deletion/addition of texts. A panel of experts appointed by the TQA will consider these in light of the rationale provided. The panel’s membership will include relevant Chief Marking and Setting Examiners whenever possible. 

The panel will recommend a ‘draft’ text list to the TQA. 

This ‘draft’ text list will be published and providers will be invited to comment on the draft list. 

Comments made in this second round will focus on issues such as: significant imbalance within parts of the list (eg regarding text-type, gender of writers, historical context); inappropriateness of a text to the senior secondary sector; and availability of texts (eg out-of-print). It is not the purpose of this round of comment to seek recommendations for new texts or to provide an opportunity for a provider to advocate for the retention of texts: these should be done in the first round. 

The panel will be asked to consider relevant comments and a final ‘draft’ list will be developed. This list will be recommended to the TQA. Final decisions regarding text lists are made by the TQA.

prescribed text list 2012
strand 1
Ideas and Issues

Module 1:  Telling Truths 

In this module, students explore the ways various texts depict what is purported to be the truth.  They explore the notion of truth and discuss the ways in which different texts contribute to the discussion about the value of truth and how it can be known.

	
	Print Texts
	Non-print Texts

	
	Prose fiction
	Expository Writing
	Drama
	Film
	Documentary film
	Media/multimedia

	Module 1

Telling Truths

Whose versions of reality prevail?
	The Butterfly Man – Heather Rose (2006)

Truth – Peter Temple (2009)

Liar  – Justine Larbalestier (2009)


	Australian Story –Behind the Scenes  -Carolyn Jones (Foreword) - 2005
The Tall Man –Chloe Miller (2008)
* Joe Cinque’s Consolation, Helen Garner

Secrets of the Jury Room – Malcolm Knox (2005)

The World from Islam -  George Negus (2003)

	These People –Bob Ellis

Two Brothers –Hannie Rayson, 2005

Like a FISHBONE – Anthony Weigh (2011)


	* V for Vendetta – James McTeigue (2005)
Atonement – Joe Wright (2007)


	Capitalism: A Love Story – Michael Moore

The War You Don’t See – John Pilger (dir.) (2011)


	Elders with Andrew Denton – Series 2 DVD (ABC) 

The Hollow Men – Series 2 (ABC)

The Gruen Transfer (ABC) – Series 2 (Note: Adult themes)

http://americanhistory.si.edu/september11/
On Trial – ABC TV (Producer Michael Cordell)


* These texts will not to appear on 2013 list. This does not imply that no other texts will be deleted from the 2013 list.
Module 2:  Imagining Australia 

In this module students reflect on how Australia is portrayed in different kinds of texts.  They consider the values, people and ideas that are shown to be central.  They clarify their own ideas of how they prefer to conceptualise their own country.

	
	Print Texts
	Non-print Texts

	
	Prose fiction
	Expository Writing
	Drama
	Film
	Documentary film
	Media/multimedia

	Module 2
Imagining Australia

What kind of Australia do we know from these texts?
	The World Beneath –Cate Kennedy, 2009

A Small Free Kiss in the Dark –Glenda Millard, 2009

The Life – Malcolm Knox (2011) (note: drug usage)

The Crossing – B. Michael Radburn (2011)
	Another Country –Nicholas Rothwell, 2007 

The Making of Modern Australia – William McInnes (2010)
Into the Woods – Anne Krien (2010)


	The Call – Bruce Myles & Martin Flanagan, 2004

When The Rain Stops Falling (futuristic play, climate control – Andrew Bovell)

Savage River -(Steve Rodgers)


	Australia (directed by Baz Luhrmann 2008)

Animal Kingdom (directed by Michael David Michôd 2009) 

Bran Nue Dae, Rachel Perkins (2009)

Red Dog (directed by Kriv Stenders 2011)

	Boxing for Palm Island – Adrian Wills, 2010

Michael Kirby: Don’t Forget the Justice Bit is a 54-minute documentary –Daryl Dellora, 2005 

Drive  directed by Bronwyn Purvis, Telen Rodwell (2010)
Go Back to Where You Came From – SBS (2011)

Paper Giants: The Birth of Cleo (ABC) (2011)


	Sounds of Aus (David Swan (2007))

http://www.usmob.com.au

My Place, Nadia Wheatley/ Donna Rawlins (ill.) 20th anniversary edition 

http://www.abc.net.au/tv/messagestick
How to Make Gravy: A to Z, A Mongrel Memoir – Paul Kelly (App Store) (2011)




Module 3:  Belonging

In this module, students investigate the development and depiction of a sense of belonging.  They consider the roles of other people, places and life events in fostering a sense of belonging for individuals and groups.  

	
	Print Texts
	Non-print Texts

	
	Prose fiction
	Expository Writing
	Drama
	Film
	Documentary film
	Media/multimedia

	Module 3
Belonging

What creates a sense of belonging?
	Jasper Jones – Craig Silvey, 2009 (Note: themes of suicide and incest)

Worldshaker –

Richard Harland (2009)
The Book Thief by Marcus Zusak (2006(

The English Class – Ouyang Yu (2011)


	Van Diemen's Land – James Boyce, 2008

The Happiest Refugee – Anh Do (2010)

The Dirty Life – Kirsten Kimball (2011)
	Rainbow’s End – Jane Harrison

Belonging - Tracey Rigney, 2009

Red Sky Morning – Tom Holloway (2011)

Rising Water – Tim Winton (2011)


	Avatar – James Cameron (dir), 2009

Australia by Baz Luhermann  (dir.) 2008

Tamara Drew – dir. Stephen Frears (2011)


	* The Choir of Hard Knocks

Catfish – dir. Ariel Schulman & Henry Joost (2010)

The Story of Kerry, Josie and Diana – dir. Gillian Armstrong (2010)

The Ball – dir. Jessica Leski (2011)


	Who Do You Think You Are? Australian series 2 (SBS), 2009

Modern Family –Series 1
Requiem for a Beast – Matt Ottley (2007)

Cloud Street (TV mini-series 2011)




* This text will not to appear on 2013 list. This does not imply that no other texts will be deleted from the 2013 list.
Strand 2
TEXTS AND CONTEXTS (2012)

THE TEXTS AND CONTEXTS STRAND

In this strand, the emphasis is on developing students’ understanding of texts as constructs. Teachers focus on three key concepts: the positioning of audience, genre, and the creation of culture through representations.

When exploring the positioning of audience, students learn how texts are constructed to encourage dominant readings, with particular sets of values and assumptions. They also learn to create alternative readings of texts. The key concepts to be developed are those related to politics, gender, status and cultural understanding.

When investigating genre, students learn about the particular structures and features of the genre and its boundaries or constraints. The key concepts to be developed are those associated with structures and features, constraints and boundaries and the role of the genre. 

When studying representation and its effect on the creation of culture, students explore the ways that texts represent or exclude particular groups and individuals and the implications of these choices for society. The key concepts to be developed are related to gender, ethnicity, class, age and inclusion/exclusion. Teachers may initially use short texts familiar to students, such as television advertisements, to develop understanding of the concepts and then choose one of the three Texts and Contexts modules for study.

Module 4 – Sports Reporting

In this module, students learn about the ways in which sports reports are constructed and presented. They compare different kinds of sports reports operating in different media to consider the position and function of sports reporting in contemporary Australian society. Students investigate features such as the ways in which sports reporting is constructed to represent or appeal to certain groups. They focus on key aspects such as representations of gender, ethnicity and cultural construction and cultural identity.

The texts in Texts and Contexts modules are suggested rather than prescribed. Teachers are encouraged to use the most appropriate available material to develop the students’ understanding of audience positioning, genre features and representations.

Suggested Texts:

	Expository Writing:

	Magazines:

	Television:

	Newspapers:

	Film:


	The Best Australian Sports Writing, Garrie Hutchinson (Pan Macmillan) 

A Good Walk Spoiled, John Feinstein (Warner Books)

Sports Media: Reporting, Producing And Planning, Bradley E. Schultz
Sports Journalism: An Introduction To Reporting And Writing, Kathryn T Stofer

	Inside Sport

Tracks

Dancetrain

Women’s Health and Fitness

AFL Jsquad

Alpha


	Fox Sports

SBS World Sports

Offsiders
ABCTV

The Footy Show, Channel 9

The Games, ABCTV (on DVD)


	The Australian

The Mercury

The Age

The Sun Herald


	Faster, narrated by Ewan McGregor (2004)
Once in a Lifetime, narrated by Matt Dillon (2006)
Hoop Dreams (The Criterion Collection) 2005
Dare To Dream: The Story Of The U.S Women's Soccer Team narrated by Liev Schreiber (2007)

Murderball (M)


	Websites/multimedia:



	www.abc.net.au/sport
www.alphamagazine.com.au
www.koori.net/sports
www.onlinenewpapers.com/magazines
http://www.abc.net.au/tv/marngrook/default.htm
http://www.worldcupblog.org/
http://www.theroar.com.au/




Module 5 - Crime Fiction

Crime fiction has mystery and its solution by rational processes as its key element. Crime fiction texts encourage the responders’ active involvement in the deduction of the solution to the crime. Students investigate features such as the ways in which the text is structured to engage its audience. They examine the expectations, values and assumptions that underpin crime fiction texts and they explore the ways in which the texts portray groups and individuals and the societal values they represent.

The texts in Texts and Contexts modules are suggested rather than prescribed. Teachers are encouraged to use the most appropriate available material to develop the students’ understanding of audience positioning, genre features and representations.

Suggested texts:

	Prose Fiction:
	Drama:
	Television:
	Film:

	A Brewski for the Old Man, Phyllis Smallma (2009)

A Darker Domain, Val McDermid (2009)

Blacklands, Belinda Bauer (2010)
Blood from Stone, Frances Fyfield (2008)

Cape Greed, Sam Cole (2009)
Deep Water, Peter Corris (2009)
Hypothermia, Arnaldur Indridason (2009)
King of the Cross, Mark Dapin (2009)
Sharp Objects, Gillian Flynn (2006) 

Taking Care of Business, Peter Corris (2004)

The Broken Shore, Peter Temple (2006)
The Tin Roof Blowdown, James Lee Burke (2007)

The Wreckage, Michael Robotham (2011)

U is for Undertow, Sue Grafton (2009)

Wash This Blood Clean From My Hand, Fred Vargas (2007)

What the Dead Know, Laura Lippman (2006)
	Arthur and George, David Edgar (2010)
Guantanamo, Victoria Brittain/Gillian Slovo (2004)

Songket/This Territory, Noëlle Janaczewska (2008)

Srebrenica, Nicolas Kent (2005)

The Illustrious Corpse, Tariq Ali (2003)

The Simple Truth, Michael Gurr (2002)


	Agatha Christie Miss Marple and Hercule Poirot, ABC TV

CSI/ CSI Miami/ CSI LA, WIN
East West 101, [SBS]
Foyle’s War (ABC)

Midsomer Murders (ABC)

Sherlock (2010) (Win)

Silent Witness (ABC)

The Wire 
(ABC)

Veronica Mars Seasons 1-3 on DVD

Whitechapel (2011)
 (Win)
	LA Confidential

A History of Violence, David Cronenberg (2006)

Gettin’ Square –Jonathan Teblitzky (2003)

Sherlock Holmes: A Game of Shadows, Guy Ritchie (2011)

The Departed, Martin Scorsese (2006)

The Hard Word, Scott Roberts (2002)

The Lincoln Lawyer, Brad Furman  (2011)

The Town, Ben Affleck (2010)

The Zodiac, David Fincher (2007)

Thirst, Park Chan-Wook (2006)




Module 6 – Documentary Film

Documentary films describe a broad category of cinema the intent of which is to remain factual or non-fictional. These films purport to present facts about people, places and events. Aspects of the genre students investigate are the values and assumptions underpinning specific documentaries in regard to politics, society and culture. Students study the structures and intentions of selected works to develop an understanding of the features, boundaries and constraints of documentary films. They examine the ways in which documentary films represent or exclude certain groups and individuals.


The texts in Texts and Contexts modules are suggested rather than prescribed. Teachers are encouraged to use the most appropriate available material to develop the students’ understanding of audience positioning, genre features and representations.

Suggested Texts:

!Women Art Revolution directed by Lynn Hershamn Leeson (2010)

8:The Mormon Proposition – directed by Reed Cowan (2010)




Bastardy – Philippa Campey, Amiel Courtin-Wilson, Lynn-Maree Milburn, Andrew de Groot (2009)
Cane Toads: the Conquest – David Lewis (2010)





Enron: the smartest guys in the room –Alex Gibney (2005) 




Enron: The Smartest Guys In The Room, directed by Alex Gibney and Jason Kliot (2005)

Food Inc – Robert Kenner and Elise Pearlstein (2009)





Inside Job – Charles H. Ferguson and Audrey Mars (2010)




Kenny (‘mockumentary’)








Last Train Home –directed by Lixin Fan (2009)






Oceans – Jacques Perrin and Jacques Cluzaud (2009)





Rock School (2005)









Spellbound (2002)







 

The Cove – Louie Psihoyos (2009)





 

The War You Don’t See –John Pilger (2010)






Truth, Lies and Intelligence –Carmel Travers (2005)





An Inconvenient Truth – Davis Guggenheim (2006)
Capturing the Friedmans –Andrew Jarecki (2003)
Fahrenheit 9/11 –Michael Moore (2004)
Glass: A Portrait Of Philip In Twelve Parts – Scott Hicks, Susanne Preissler (2009)
Jesus Camp (2006)
Waiting for Superman – David Guggenheim (2010)
Touching the Void – Kevin Macdonald (2003)
The Greatest Film Ever Sold (2011) directed by Morgan Spurlock
Supersize Me directed by Morgan Spurlock (2004)
Sicko – Michael Moore and Meghan O'Hara (2007)
Landmines: A love story - Dennis O’Rourke (2005)
Letter to the President –Thomas Gibson (2005)
Page One: Inside the New York Times – Andrew Rossi (2011)
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